
 
Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic 

year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that 

last year’s spending of pupil premium had within our school.  

 

 

School overview 

Detail Data 

School name Beever Primary School 

Number of pupils in school  226 

Proportion (%) of pupil premium eligible pupils 49.55% 

Academic year/years that our current pupil premium strategy plan covers 2021-2022 

Date this statement was published Monday 20th September 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Greg Oates (Headteacher) 

Pupil premium lead Greg Oates (Headteacher) 

Governor / Trustee lead Kryshia Winkler 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £173,090 

Recovery premium funding allocation this academic year £14,210 

Pupil premium funding carried forward from previous years (enter £0 if not 
applicable) 

£0 

Total budget for this academic year £187,300 
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Part A: Pupil premium strategy plan 

Statement of intent 

The ultimate aim at Beever Primary School is to use the Pupil Premium fund to close the attainment gap for 

disadvantaged children.  

We will continue to use current educational research to shape our Pupil Premium offer in line with EEF findings. 

We will be investing funding into further developing teacher pedagogy in line with EEF research in Literacy, 

Numeracy, Metacognition and the use of Pupil Premium reports in order to maximise wave 1 teaching.  

Funding will be used to continue to enhance the skills of teaching staff and available resources, in order to 

maximise the impact of teaching and learning to ensure Pupil Premium children reach their full potential. We 

firmly believe that good teaching is the most important lever schools have to improve outcomes for 

disadvantaged pupils. Using the Pupil Premium to improve teaching quality benefits all students and has a 

particularly positive effect on children eligible for the Pupil Premium. With this in mind, our Pupil Premium 

Strategy will be rooted strongly in the CPD of our staff.  

Previous Year 6 data alongside in year data trends across all year groups show that the greatest gap exists in 

Literacy and particularly writing. (See also the 2021-2022 School Improvement Plan).  

We have adopted a three tier approach based on the EEF model to improve outcomes. Tier 1 approaches 

(including middle and high attainers) aim to improve outcomes by developing Teaching. Tier 2 approaches aim to 

improve outcomes for all PP children through Targeted academic support and interventions.  Tier 3 approaches 

intend to narrow the gap by ensuring pupils’ individual needs are met and barriers to learning removed though 

targeted Wider school strategies. 

 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Pupils across the school often display a lack of resilience and a lack of self-confidence. This can 
inhibit their ability to produce their best work. In some cases, learning behaviours may need also 
need developing, for example: organisation and commitment. 

2 Some pupils are not working at an age related level and have conceptual gaps or misconceptions.  

3 Some pupils may have limited speech and language skills which can impact upon learning.  

4 Evidence shows the attendance of PP pupils is more likely to be lower than that of other pupils. PP 
pupils are also more likely to be classed as persistent absentees. 

5 76.8% of the school population live in areas within the bottom 1% of the most deprived households 
nationally [National Index of multiple deprivation (IMD) profile (2019)]. These high levels of 
deprivation can lead to a large number of children 

 needing pastoral intervention  

 not having their basic needs met at home (food/clothes etc.) 

 not having access to resources, such as books, libraries and life experiences. 

 not having experienced visits to places of interest such as museums, national parks or interest 
centres. 

 enter the nursery and are not ‘school ready’. These children often display a wide range of com-
plex issues. 

 having inconsistent levels of attendance and punctuality. 
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 not having the opportunity to participate in organised games or clubs outside of the school en-
vironment. 

 lacking the cultural capital that will enable them to access a better quality of living once they 
leave school. 

 having low levels of aspirations within the school community  

 having a lack of regular routines including home reading, homework, spellings and having cor-
rect equipment in school. 

 having speech and language issues 

 historically failing to achieve GDS in writing at KS1 and KS2  
 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure 

whether they have been achieved. 

Intended outcome Success criteria 

 
The progress of pupils in 
receipt of the PPG is 
comparable to the progress 
of non-disadvantaged 
groups. 

 

 

 Pupil results, particularly at the end of Key Stage 2 shows the progress of dis-
advantaged pupils is at the same level or better than those from non-disad-
vantaged children in reading, writing and maths. 

 The overall attainment of PPG children at the end of Key Stage 2 is close to or 
better than the performance of non-disadvantaged.  

 Pupil tracking data for phonics shows children from disadvantaged back-
grounds are able to achieve at the same level or better than those from disad-
vantaged backgrounds. 
 

 
Increased resilience and 
ability to self-regulate their 
behaviour. 

 

 

 Children to be able to access support from the Pastoral leader on a personal-
ised basis. 

 Structured conversations with parents to provide the opportunity for a de-
tailed discussion with parents about how school and home can work together 
to support the child. 

 Children demonstrate improved learning behaviours around independence 
and their own organisation 
 

 
All pupil premium children 
fully access all facets of the 
school, regardless of family 
income and personal 
circumstances 
 

 

 

 Pupils across the school are supported in being able to afford quality school 
uniform from the official suppliers and quality footwear, as provided by 
Clarks. 

 Pupils across the school are provided with affordable opportunities to partici-
pate in school educational visits. 

 Pupils across the school are given the opportunity to participate in a wide 
range of after school activities and where there is a payment, this once again 
is affordable. 
 

 
Attendance of PPG children 
is at or above national 
expectations. 

 

 

Data shows that the level of attendance for the year for PPG children is 
equivalent to non-PPG children nationally. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to 

address the challenges listed above. 

 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £30,400 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Invest in a comprehensive 
Professional Development 
Programme to support 
Teacher's knowledge & 
understanding. 

 Read, Write Inc 

 Inspire Maths 

 Accelerated reader 

 EAL champion 
programmes 

 Blast/Welcomm 

To increase skill development enabling staff to meet the needs of children 
more effectively. 
We want to invest some of the PP in longer term change which will help all 
pupils. Many different evidence sources, such as the EEF Toolkit, suggests high 
quality feedback and delivery is an effective way to improve attainment, and it 
is suitable as an approach that we can embed across the school. 
Children enter our setting significantly below AREs and the early years team 
and KS1 staff work extremely hard to catch these children up through targeted 
intervention and oracy rich sessions - the more opportunities for children to 
read and talk about what they like the more likely they are to build a love and 
confidence for reading. 
All new staff and those who may require refresher training to access INSPIRE 
and Read, Write Inc training. These whole school approaches, coupled with the 
coaching model we have incorporated into our training programme are the key 
drivers in ensuring consistent and quality first approach across the school.  
Twilights will be used to deliver training or upskilling of staff to meet the 
children's needs. 
Development days  with Ruth Miskin consultant to observe practice, revisit 
training & ensure staff remain highly skilled. 
Access to the Ruth Miskin RWI portal to give access to further professional 
development training 
Access to the Oxford Owl (Inspire) online teaching resource for additional 
guidance and advice. 

1,2,3,4,5 

Resources to support our 
curriculum provision 

 Read, Write Inc 

 INSPIRE 

 Accelerated reader 

 Blast resources etc. 

 dB Learning online 
learning platform 

 Historical association 
subscription 

 Charanga subscription 

 Primary Languages 
Network subscription 

Resources to support Quality first teaching:  
High quality resources have been purchased to support teaching and learning 
(eg. Charanga, Primary Languages Network & Membership of the Historical 
Association) 
Engaging literature & Quality Texts have been purchased to enhance the 
curriculum provision. 
dB learning is our main vehicle to ensure children have access to quality online 
provision. 

1,2,3,4,5 

Subsidise cost* of 
Educational visits & visitors 
to school (*This figure is 
based on previous subsidies 
to support this aspect of the 
pupil premium fund 
expenditure.) 

To ensure that all children have the opportunity to gain quality first hand 
learning experiences inside and out of school. 
**The cost of subsidies for school visits etc may be affected by the ongoing 
COVID-19 restrictions, but we hope to ensure that where possible and 
following guidance from the DfE, that a similar level of provision to  pre-covid 
times can be incorporated this year. 

1,2,3,4,5 

Music: Wider opportunities 
& Further opportunities and 
Beever Music Scholarship. 
Also ‘Hands & Voices’ (Early 
Years) 
 

To ensure all Year 3 children have the opportunity to learn to play a musical 
instrument. 
To offer further opportunities to a group of ten children who show promise to 
continue with music lessons in Year 4.  
The Beever Music Scholarship is offered to a small group of  children at the end 
of Year 4 who show aptitude and promise to ensure they are able to receive 
free music lessons and a musical instrument for their final two years at Beever. 

1,5 
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Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £108994 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Bespoke interventions 
where required such as One 
to one tutoring for Read, 
Write Inc, Welcomm, 
NumberStacks and BLAST. 

To support those children falling behind in phonics and ensure they close the 
gap to age related expectations. 
The additional capacity available within Early Years after the change in the 
nursery opening times(2020-2021), will enable members of staff to run tar-
geted interventions with children who need that additional help and support. 
These will be speaking & listening and phonics interventions and closely fol-
low the priorities of the school development plan. 
These kind of interventions have a high impact based on moderate cost ac-
cording to EEF research. 

1,2,3 

Same-day in-class 
intervention via teaching 
assistants.  

EEF toolkit suggests the use of teaching assistants does moderate  impact, alt-
hough at a  moderate cost. EEF findings advise that the key to the impact 
Teachings assistant have is how they are deployed. Where Teaching assistants 
are supprting children in class, they are used to supplement teaching not deny 
the level of interactions they have with their classteacher. 
At Beever, we have invested in our Teaching assistants with high quality train-
ing, such as through the Read, Write Inc programme and are included within 
our development days as an integral part of the staffing team. 

1,2,3 

Termly teacher/ pupil/ 
parent mentoring meetings. 

Although the evidence supporting the Achievement for All (AfA) programme 
was unsubstantiated, this aspect of the AfA pilot initiative has been the most 
beneficial in supporting the needs of many of our most vulnerable children. 
We have adapted these meetings to enable school and parents to plan 
effectively to meet the needs of their children. 

1,2,3 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £47,875 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Breakfast club as additional 
opportunity for structured 
activities. 

EEF research has shown that pupils that attend Breakfast clubs in primary 
schools can boost their reading, writing and maths results by the equivalent of 
two months’ progress over the course of a year. The results suggest that for 
pupils in relatively disadvantaged schools it is attending the breakfast club, 
not just eating breakfast, which leads to academic improvements. This could 
be due to the nutritional benefits of the breakfast itself, or the social or 
educational benefits of the breakfast club environment. 

4,5 

Focus on attendance to 
raise the overall levels of 
attendance and improve 
punctuality across the 
school. 

Children need to be in school if they are going to make the progress and meet 
the targets we want them to achieve. 
DfE published research in 2016 found a correlation with high absence rates in 
key stage 2 linked to likely lower levels of attainment by the end of Year 6. 

4 

School Pastoral Leader to 
work with many vulnerable 
children to remove barriers 
to their learning. 

The Pastoral lead works extensively with our vulnerable children, removing 
barriers to their learning and ensuring support agencies are involved where 
necessary. 
The EEF Toolkit suggests that targeted interventions matched to specific 
students with particular needs or behavioural issues can be effective, 
especially for older pupils. Children can only learn when they are in a mindset 
to do so, children in emotional crisis will struggle to achieve.  

4,5 
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The research by EEF clearly shows a direct link with a strong pastoral 
programme and successful and confident learners and outcomes for children. 
Rational taken to fund a pastoral leader through PP funding was down to the 
fact that 90% of families worked with directly the pastoral leader last year 
were PP families / children - with some support due to continue throughout 
this Academic year. 

Subsidise after school clubs 
to provide additional 
opportunities outside of the 
school day. 

After school clubs such as Anna’s Dance provide children with additional 
opportunities outside the school day. 

**The cost of subsidies for after school clubs is likely to be affected by the 
ongoing COVID-19 restrictions, but we hope to ensure that where possible 
and following guidance from the DfE, that some sort of after school provision 
can be incorporated in this academic year. 

1,5 

Parental engagement 
strategies such as phonics 
workshops and online 
safety talks. 

Although EEF research into parent engagement strategies and their impact on 
pupil attainment is mixed, it is clear that those parents at Beever who have 
engaged, particularly with our phonics approach, have been able to support 
their children more effectively in the progress they have made. 
 

1,2,3,4,5 

 

Total budgeted cost: £187273 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 to 2021 results will 

not be used to hold schools to account. Given this, please point to any other pupil evaluations undertaken during 

the 2020 to 2021 academic year, for example, standardised teacher administered tests or diagnostic assessments 

such as rubrics or scales. 

If last year marked the end of a previous pupil premium strategy plan, what is your assessment of how successfully 

the intended outcomes of that plan were met?  

Record of PPG spending by item/project 2020/21 

1. Teaching: To focus on the development of ‘Quality First’ classroom teaching 

Action Success Criteria Outcome 

Professional 
Development Programme 

 Read, Write Inc 

 Inspire Maths 

 EAL champion pro-
grammes 

 Blast/Welcomm 

 Accelerated reader 
 
 
 
 
 
 

To increase skill development enabling staff to 
meet the needs of children more effectively. 
We want to invest some of the PP in longer 
term change which will help all pupils. Many 
different evidence sources, e.g. EEF Toolkit 
suggest high quality feedback and delivery is 
an effective way to improve attainment, and it 
is suitable as an approach that we can embed 
across the school. 
Children enter our setting significantly below 
AREs and the foundation settings work 
extremely hard to catch these children up 
through targeted intervention and oracy rich 
sessions - the more opportunities for 
children to read and talk about what they like 
the more likely they are to build a love and 
confidence for reading. 
All new staff and those who may require 
refresher training to access INSPIRE and Read, 
Write Inc training. These whole school 
approaches, coupled with the coaching model 
we have incorporated into our training 
programme are the key drivers in ensuring 
consistent and quality first approach across the 
school.  
Twilights will be used to deliver training or 
upskilling of staff to meet the children's needs. 
Development days to revisit training to ensure 
staff remain highly skilled. 
Access to the Ruth Miskin RWI portal to give 
access to further professional development 
training 
Access to the Oxford Owl (Inspire) online 
teaching resource for additional guidance and 
advice. 

Staff have implemented and embedded 
strategies learnt.  
New staff have attended training to ensure the 
follow the structures and format of the whole 
school approaches, ensuring consistency.  
 
Data shows that these programmes are having 
a positive impact on the children’s rate of 
progress, with progress scores higher than 
expected levels. 
 
Development days with the Ruth Miskin 
consultant have been very positive. The 
consultant has been able to validate the 
approach we have taken at Beever and was 
impressed with the provision we have put in 
place. 
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Resources to support our 
curriculum provision 

 Read, Write Inc 

 INSPIRE 

 Blast resources etc. 

 dB Learning online 
learning platform 

 Historical association 
subscription 

 Charanga subscrip-
tion 

 Primary Languages 
Network subscrip-
tion 

 Accelerated reader 

Resources to support Quality first teaching:  
High quality resources have been purchased to 
support teaching and learning (eg. Charanga, 
Primary Languages Network & Membership of 
the Historical Association) 
Engaging literature & Quality Texts have been 
purchased to enhance the curriculum 
provision. 
dB learning is our main vehicle to ensure 
children have access to quality online 
provision. 

Staff used resources effectively to support 
children’s learning and improvements in their 
numeracy and speaking and listening skills. 
 
dB learning proved to be an effective vehicle 
for the children’s remote learning during times 
of lockdown, bubble closure or children self 
isolating. 

Subsidise cost of 
Educational visits and 
visitors to school 
 

To ensure that all children have the 
opportunity to gain quality first hand learning 
experiences inside and out of school. 
. 

Due to covid, there were only limited 
opprtunities to embark on educational visits in 
this academic year. 
Some successful visits to school were made 
however. 
Castleshaw fieldwork studies visited to work 
with Year 2, Year 4 and Year 6. Past 
productions Theatre Company worked with 
Year 5 and Year 2 on workshops consisting of 
the Vikings and the Great Fire of London, while 
Lancashire Hawk & Owls visited Year 1 with 
some of their maginificent creatures. 

Music: Wider 
opportunities & Further 
opportunities and Beever 
Music Scholarship. 
Also ‘Hands & Voices’ 
(Early Years) 
Check cost- everything 
else remains the same. 

To ensure all Year 3 children have the 
opportunity to learn to play a musical 
instrument. 
To offer further opportunities to a group of ten 
children who show promise to continue with 
music lessons in Year 4.  
The Beever Music Scholarship is offered to a 
small group of  children at the end of Year 4 
who show continued promise to ensure they 
are able to receive free music lessons and a 
musical instrument for their final two years at 
Beever. 

Due to covid restrictions, we were only able to 
run thewider opprtunites programme in Year 
3, and the small group tuition in Year 5 and 
Year 6. 
However, the Year 4 cohort were able to 
audition at the end of the summer term for the 
opprtunity to be given the Beever scholarship, 
which was awarded to five chuldren who will 
be providied with instruments and tutiton in 
their final two years at Beever.  
The Hands & Voices programme was run 
successfully, providing an additional support to 
the children's speaking and listening skills in 
Early Years. 

 

2. Targeted Academic Support: To focus on timely early intervention to address gaps 

Action Success Criteria Outcome 

Release time for staff to 
attend structured 
conversations with 
parents. 
(*Figure is based on an 
average cost for the 
number of SEN children 
who would be targeted 
for this intervention). 

This aspect of the AfA pilot initiative was the 
most beneficial in supporting the needs of 
many of our most vulnerable children. We 
have adapted these meetings enable school 
and parents to plan effectively to meet the 
needs of their children. 

Structured conversations with parents were 
undertaken via zoom, teams or other means 
during the course of the year. 
These meetings worked well, parents reporting 
that they were beneficial in helping them to 
understand their children's needs better and 
the support the school was implementing.  
During the last academic year, we had nearly 
100% attendance at these meetings, with only 
one family not engaging. 

Bespoke interventions by 
teaching assistants on a 
one to one basis, small 
group support & 1:2:1 
tutoring in phonics. 
 

To support PPG children in small groups in 
class to access the curriculum at a level 
relevant to their needs. 
To support those children falling behind in 
phonics and ensure they close the gap to age 
related expectations. 
(6 X TAs Yr1-Yr6: 33% of total salary costs) 
 

The one to one tutoring programme, as part of 
the Read, Write Inc programme was an 
essential part of the success with accelerated 
progress evident across the cohorts where this 
was implemented. 
During the academic year, up to 55 children 
were targeted for one to one tutoring support 
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to help ensure they kept up with the 
programme and met age related targets. 

Speaking and Listening 
programmes and one to 
one tutoring in the 
foundation stage 
 

We will be using the additional capacity 
available after the change in the nursery 
opening times, to enable members of staff to 
run targeted interventions with children who 
need that additional help and support. 
These will be speaking & listening and phonics 
interventions and closely follow the priorities 
of the school development plan. 

Data from 2020-2021 showed significant 
improments in the number of children meeting 
age related expectations in Speaking & 
Listening: 

Autumn Term 2020 End of Year 

CLL 
LA 42.8% 

CLL 
LA 63% 

U 35.7% U 67% 

S 39.2% S 57% 
 

Numberstacks 
Resource and training 
cost. 

Number stacks is a short intervention that we 
can use in a similar way to the RWI one to one 
tutoring, with the aim of supporting the 
children’s understanding of the number 
system. 

 

 

3. Wider Strategies: To focus on social, emotional, well being and contextual needs 

Action Success Criteria Outcome 

Offset the cost of a part 
time attendance officer 
to support the aims of 
raising attendance levels 
across the school. 

Raise the overall attendance level, reduce 
number of persistent absentees and to 
improve overall levels of punctuality. 

Due to the ongoing pandemic, school 
attendance priorities suffered due to 
restrictions around bubble closures, self 
isolation and covid related absences. 

Breakfast club- provision 
of staff. 

Ensure all children have the opportunity to 
access a breakfast and also support 
improvements in punctuality for school. 
EEF research has shown that pupils that attend 
Breakfast clubs in primary schools can boost 
their reading, writing and maths results by the 
equivalent of two months’ progress over the 
course of a year. The results suggest that for 
pupils in relatively disadvantaged schools it is 
attending the breakfast club, not just eating 
breakfast, which leads to academic 
improvements. This could be due to the 
nutritional benefits of the breakfast itself, or 
the social or educational benefits of the 
breakfast club environment. 

Breakfast club was able to be implemented 
during the academic year and although not 
catering for the number of children seen in 
previous years, provided an important 
resource for those children who accessed it. 
 
 

Parental Engagement 
strategies such as Phonics 
workshops and activities 
stemming from the REAL 
project. 
 

To increase parental support for children 
across the school and particularly in the 
foundation stage, to ensure parents 
understand how they can support, help their 
child at home and keep them safe. 
Although EEF research into parent engagement 
strategies and their impact on pupil attainment 
is mixed, it is clear that those parents at Beever 
who have engaged, particularly with our 
phonics approach, have been able to support 
their children more effectively in the progress 
they have made. 

Due to ongoing covid restrictions, this aspect 
was unable to be completed. 

School Uniform and Shoe 
subsidies 
 

Clarks Shoes and Top Form clothing to provide 
subsidised uniform to ensure longevity and 
quality footwear for the children. 

Due to ongoing covid restrictions, this aspect 
was unable to be completed. 

After school club 
subsidies 
 
(*Based on costs from 
previous years) 

After school clubs such as Soccer Stars and 
Dance provide children with additional 
opportunities outside the school day. 
**The cost of subsidies for after school clubs is 
likely to be affected by the ongoing COVID-19 
restrictions, but we hope to ensure that where 
possible and following guidance from the DfE, 
that some sort of after school provision can be 
incorporated in this academic year. 

Due to ongoing covid restrictions, this aspect 
was unable to be completed. 
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Externally provided programmes 

 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will 

help the Department for Education identify which ones are popular in England 

Programme Provider 

Read, Write Inc Ruth Miskin 

Inspire Maths Oxford University Press 

Accelerated Reader REN learn 

 

Financial contribution to 
salary of School Pastoral 
lead 
 
 

The Pastoral lead works extensively with our 
vulnerable children, removing barriers to their 
learning and ensuring support agencies are 
involved where necessary. 
The EEF Toolkit suggests that targeted 
interventions matched to specific students 
with particular needs or behavioural issues can 
be effective, especially for older pupils. 
Children can only learn when they are in a 
mindset to do so, children in emotional crisis 
will struggle to achieve.  
The research by EEF clearly shows a direct link 
with a strong pastoral programme and 
successful and confident learners and 
outcomes for children. Rational taken to fund a 
pastoral leader through PP funding was down 
to the fact that 90% of families worked with 
directly the pastoral leader last year were PP 
families / children - with some support due to 
continue throughout this Academic year. 

The pastoral leader played an integral role in 
the school's response to the pandemic in the 
last academic year. She was able to work 
closely with our most vulnerable families 
providing them with essential support and 
providing an important support for children 
experiencing difficulties with their emotions. 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. For example, about your 

strategy planning, or other activity that you are implementing to support disadvantaged pupils, that is not 

dependent on pupil premium or recovery premium funding. 

 

 


